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@ Motivasjon har fatt gkt oppmerksomhet

Kunnskapsoppsummeringer (systematic reviews)

BACKGROUND ’
&
AIMS Q /Q
\

Ingen har fokusert pd
elevenes stemme

United Nations Convention
on the Rights of the Child
If we want to know what is actually in the interest of the
child, it is logical to listen to him or her
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Fokus pa begynneropplaering (K-5)

Funn fra empiriske studier (fra 1996 til 2020)
som spesifikt undersgke skrivemotivasjon gjennom
elevenes egenrapporterte data

(f.eks. spgrreundersgkelser og intervjuer)

Forskningsspgrsmal

Hvilke pavirker

(K-5) ifglge
?
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METHODS

Systematic

Diagram of Search Terms Clusters
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(composing)
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Primary school
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] {Sureening

Flow Diagram of Article Selection Process

[ Included

Records identified through Records identified through (n=6)
database searching  (n=7047) hand search
* Not retrievable (n=1)
Total retrieved records ~ (n=7052) /
Duplicates removed (n=1252)
.
Phase 1: Records sereened Records excluded (n=5434)
by title/abstract (n=5800) ,\:m \}'liltfll in EN ) . (n=176)
\ Not from January 1996-April 2020 (n=0)
Not peer-reviewed (n=6)
Not empirical (n=10)
Not writing motivation (n=4773)
¥ Not mainstream primary students (n=469)
Phase 2: Records screened
by full text (n=366) Records excluded (n=266)
\ Not written in EN (n=11)
Not from January 1996-April 2020 (n=0)
Not peer-reviewed (n=0)
v Not empirical (n=110)
Phase 3: Records assessed Not writing motivation (n=101)
for eligibility (n=100) \Nor mainstream primary students (n=43)
Records excluded (n=44)|
[Does not include students’ self-report (7=9)
[Does not include research question (n=19)
labout motivation
] . ] [Doss not include students’ self-report (n=10)
"f‘mde? included in corpus nor research question about motivation
for review (n=56) |Article focuses on instrument (n=4)
[development and construet validity
[Duplicate data/study (n=2)]

review

Total of Records Retrieved for Screening

search screening
551

PsycINFO (1806-present 1244 Peer-reviewed, 1996-2020
ERIC 7419 Peer-reviewed, 1996-2020 2766 - - .
Academic Search Premier 1882 Scholarly, 1996-2020 1542 Deduktive and induktive
Web of Science 2294 1996-2020 2188 analysemetoder
12839 7047
Duplicates excluded 1252
Total for screening 5795

.. Nasjonalt
‘ > lesesenter

Unlversitetet | Stavanger



lesesenter

Unlversitetet | Stavanger

..: Nasjonalt



Hvilke faktorer pavirker motivasjon for skriving av elever i begynneropplaering (K-5)
ifolge elevenes egenrapporterte data?

Prevalence of themes
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Prevalence of themes

A ppeal
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A ppeal of the task
ATTRAKTlVlTET

 Mer enn halvparten av de gjennomgatte studiene (n = 29

Demotiverende
Motiverende

kjedelig
engasjerende aktiviteter som elevene ikke liker
gay
meningsfylt oppsumere tekster

forberedelse seg til nasjonale prgver

Viktigheten av a

hvor attraktive oppgaver er
(Jones et al., 2016)




What factors emerge from early elementary students’ self-reports
as influencing their levels of writing motivation?

Prevalence of factors

A ppeal of the task

B eliefs

hoice
D ifficulty of the task
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« Ca. 65% av de gjennomgatte studiene (n = 33)

Forestillinger om seg selv
(Selvoppfatning)

(Self-beliefs)
Forestillinger om skriving

selvtillit (Beliefs about writing) Forestillinger om hvorfor man
(confidence) lykkes eller mislykkes
tiltro til egne ferdigheter skrivingens verdi (Beliefs about why one
(self-efficacy) hva “god skriving” er succeeds or fails)
skriveridentitet felles synspunkter
(writer identity) motvilje mot revidering interne attribusjoner (innsats)

Positiv selvoppfatning eksterne faktorer (lzerer)
er ikke nok lzerende tankesett
(growth mindset)
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What factors emerge from early elementary students’ self-reports
as influencing their levels of writing motivation?
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hoice

* Nesten en fjerdedel (n = 11)

HVA man skal skrive HVORDAN man skal skrive
tema individuell
sjanger samarbeid
frihet gruppestgrrelse
“get to” vs. “have to” verktagyer
HVOR man skal skrive HVEM man skal skrive til
hjemme ekte mottakere
skole

Deling er ikke
alltid positiv

4th-grader: “I would like to hang the posters we created on the streets. | would like to distribute the brochures to everyone on the streets,
let everybody see our class journal. [...] | mean, | would like more people to see the things we did”
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What factors emerge from early elementary students’ self-reports
as influencing their levels of writing motivation?
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D ifficulty of the task
VANSKELIGHETSGRAD

* Nesten en fjerdedel (n = 12)
« Skriving er en vanskelig oppgave i seg selv

= finne ut hvordan man staver
=  bruke tegnsetting
= organisere tanker and ideer

Lite utfordrende oppgaver Hoyt utfordrende oppgaver
(Low-challenge tasks) (High-challenge tasks)
“kjedelige, meningslgse” Viktighet av

nok eksponering
(miljpets rolle =
role of the environment)
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Fysisk miljo

“free from noise”
VS.
stay
distraksjoner

E nvironment
MILI@

Nesten 40% av de gjennomgatte studier (n = 20)

Sosialt miljg

interaksjoner
samarbeid med klassekamerater
kommunisere gjennom skriving
spille spill sammen

o er og brukav
o redigeringsresic 3
eksp\m:)t\frat'\sk stemmegN“‘“g for
dem |ose uenigheter

Psykologisk miljg

rolig og avslappet
VS.
darlig humgr, sliten, eller
frustrert




What factors emerge from early elementary students’ self-reports
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F eedback
TlLBAKEMELDlNG

 16% av studiene (n = 8)

Demotiverende

negativ tilbakemelding som fokuserer pa feil
judgmental responses

Motiverende

positive respons
offentlig annerkjennelse (public recognition)
fa frem emosjonelle reaksjoner fra publikum
“Most of the time with my writing, when I’'m reading
it to the class, she’ll [teacher] start crying”

konstruktive og konkrete tilbakemeldinger
“feedback that help students grow as writers”




What factors emerge from early elementary students’ self-reports
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oals
MAL
« Mer enn en fjerdedel av studiene (n = 14)

Prestasjonsmal
(Performance-approach goals)

fd bedre karakterer

. o utkonkurrere andre
Mestringsmal

(Mastery goals) .
(Performance-avoidance goals)

gnske om personlig mestring gnske om G unnga feil

Troia et al. (2012)

kan hjelpe

oppnaelige, 06 utfordrende

"spESiﬁkkey
mal for seg S€
upersonlig forbed

lv” mens de fokuserer pa
’ 9 1
ring 08 mestring

(p. 10)
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H elp

« Mer enn en tredjedel av studiene (n = 18)

HJELP

Stgttende strategier og verktgyer

konkrete guidelines
modellering av skriveaktiviteter

Hjelp fra andre rubrikk
. . skriveprogrammer
aktiviteter far skriving
apper

velge temaer og sette seqg mdl
revidering eller hjelp med skrivekonvensjoner

Digitale verktgy
fasiliterende affordanser vs. tekniske feil

Hjelp fra andre vs. fra strategier og verktgyer? Viktigheten av tankesett og hvor forberedt de er pa a takle utfordringer

(Snyders, 2014, p. 435)
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I nstructor
INSTRUKTOR

Alle studier, enten direkte eller indirekte peker pa lzereren som et
avgjogrende element som pavirker elevenes motivasjon for skriving.

Leererpavirkning kan utarte seg pa

mange mater Ikke bare larere
oppfatning av laererens skriveglede forskere
foreldre

mer kompetente andre
besgkende invitert av leerere
Skrivefelleskap (Writing community)

leererens mal for skriveoppleeringen

vellyket implementering av

tiltak /intervensjoner f.eks. skuespillere fra teateret

(Pollington, 2001, p. 249)
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implikasjoner for klasseromspraksis

>Teacher: Laererens formidlende rolle
v" Planlegging

DISCUSSION
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Offering appealing tasks that students experience as interesting, authentic. ° Dramatic play center (Ihmeideh, 2015)
Play-based activities (Boscolo et al., 2012)
Apps where characters come to life (Sessions et al., 2016)

Fostering students’ positive self-beliefs. ° Showcase portfolios (Hillyer & Ley, 1996)
eliefs

Nurturing functional beliefs about writing, including explicitly communicating the value of writing. Authentic writing tasks (Mata, 2011)
Process portfolios (Nicolaidou, 2012)

Appeal of the task

Helping students adopt a growth mindset regarding their beliefs about success and failure. ° Writer’s workshop enhanced with instruction in self-regulation and growth mindset (Schrodt
et al., 2019)
Providing students with opportunities to choose: ° Choices regarding topic and genre (Hall & Axelrod, 2014)

what to write;
how to write (choice between paper-based assignments, including letters and posters, and digital Online blogs (Nair et al., 2013)
assignments, including emails, wikis, and blogs); ° Wikis (Li & Chu, 2018)
° Posters advertising community events or goods (Teague et al., 2010)
Game-based writing environment (Liao et al., 2018)

where to write (allowing students to choose other environments than the school, like home, or
digital environments);
to whom (allowing students to choose other audiences than the teacher, like distant peers, family

Schoolwide mailing program (Chohan, 2011)

members, or communities). ° Writing to local and distant peers (Gallini & Zhang, 1997)
o Offering tasks that present a certain degree of complexity, but students feel able to face and ° Challenging writing tasks (S. D. Miller & Meece, 1999)
lefuculty of the overcome

task

Creating positive and supportive writing environments. ° Collaborative writing (Li & Chu, 2018)
° Cross-age tutoring program (Paquette, 2008)

F K Providing concrete and supportive feedback. ° Peer-feedback (Seban & Tavsanli, 2015)
eedbac ° Growth-mindset feedback (Truax, 2018)
° Student-teacher writing conferences (Snyders, 2014)

m Providing opportunities for students to pursue and achieve personal writing goals. Showcase portfolios (Hillyer & Ley, 1996)

Rubrics (Bradford et al., 2016)

Six-stage story structure (Chen & Liu, 2019)

Word-processors (Beck & Fetherston, 2003)

Art-making as motivational entry point (Andrzejczak et al., 2005)
Modelling (Hertz & Heydenberk, 1997)

Asking students about their preferences (Jones et al., 2016)
Modeling positive writing attitudes (Zumbrunn et al., 2019)

° Cooperating with teaching artists (Lee & Enciso, 2017)

Facilitating the writing process.

Planning, implementing and evaluating practices that foster students’ writing motivation.
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Discussion and implications for classroom practice

@ Troia et al. (391?)
}&% » Teacher: Lererens formidlende rolle anbefa_\er a gsé
' \gmuhgheter
DISCUSSION v Planlegging va o ulig”
v Implementering (tilpasset opplaering) ofte sO
' (p- 12)
v" Vurdering

> Task: Skriving er allsidig, og skriveoppgaver bgr gjenspeile dette

» Tool: Digitale verktay ser ikke ut til 3 vaere en motivator i seg selv

Konklusjon

Elevenes egenrapporterte data: rik datakilde som kan hjelpe oss & forstd hvordan vi bedre kan
engasjere elevene til 3 skrive.

Dette kan vaere spesielt viktig for denne aldersgruppen, ndr elevenes egne forestillinger kan vaere
mindre dypt forankret og mer formbar.
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